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| “There is no single best way to support greater faculty

engagement with assessment” (Hutchings, 2010, p. 17).
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Category Manifestation

Workload Worries
Culture Gap

Poor Word of
Mouth

Academic
Freedom

Program-level assessment = new work

"Assessment” = bean counting, loss of
control of work/curriculum

Assessment framed = “exercise in

7 \;

accountability”, “increased workload”

Claims of infringing on freedom



"The authorities want more learning
assessment but cannot or will not provide
the resources to do it, let alone enable
supporting the professorate to do its job
better, and always with less.”
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It is critical that faculty play an active role in the
development and implementation of assessment practices.

/ (Banta, 2004)
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® Advocacy for Assessment

® Engagement with Assessment
Meaningful Processing
Participation
Focused Attention
Passion

® Consequences of Engagement







AA 745
AB 772
AC 794

AD .709



Meaningful Processing

EA .826
EB 627
EC 840
ED .725
EE .922

EF* -.094



Participation
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Level-of- Factor Loadings Frequency Items Factor Loadings
agreement Items PEA 840

PA 811 PFB 807
PC 838

PD 719



Focused Attention



Passion
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® Advocacy for Assessment

® Engagement with Assessment

Meaningful Processing

Participation

Passion

Feedback (New sub-scale label, replaces Focused Attention)







Correlations: Engagement and Advocacy

N=81-91

Scales
1. Meaningful Processing 373**
3. Participation .604**
4. Passion .246*
5. Feedback 124

* p<.05, **p < .001



Correlations: Demographics and Engagement with Assessment Scales

Scales 1 2 3 4

1. Meaning
2. Advocacy

3. Participation

4. Passion

5. Feedback

6. Rank .218*

7. Largest Class -.261* -.197* -.222*

8. Smallest Class

9. Years HE Faculty .240* .200* .204*

*p<.05,*p<.001,N=81-91
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Proactively
Relevant

Plan and Structure



rareynolds@apu.edu

slafreniere @apu.edu

Criris Olsorn, Sznlor Rasaarcnzr of Institutionzl Rasazrer)
coIson@apu edu

dgin@apu.edu
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It 23 2 Irnpositiorn to actually orojact
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